Content:  American Indian Life in the Americas

Describe the life of peoples living in North America before European exploration.

Objectives:  (Students will…):

· 5-U1.1.1 Use maps to locate peoples in the desert Southwest, the Pacific Northwest, the nomadic nations of the Great Plains, and the woodland peoples east of the Mississippi River (Eastern Woodland).  

· 5-U1.1.2 Compare how American Indians in the desert Southwest and the Pacific Northwest adapted to or modified the environment.

· 5-U1.1.3 Describe Eastern Woodland American Indian life with respect to governmental and family structures, trade, and view on property ownership and land use. 
Essential Question:   How did the conditions in which Native Americans live affect their lifestyle?  
Possible Problematic Situations (You are…):

· The Detroit Institute of Arts is holding a Native American exhibit.  They have asked your class to create a website that kids your age can view as part of the exhibit.  You’ve been asked to choose a tribe from either the desert Southwest, Pacific Northwest, or Eastern Woodland are and create a comprehensive website about their culture including government, family structures, trade, environment (location, housing, clothing, food, etc.), and art.  

· You have just applied for a job with the Smithsonian Museum.  As a part of the application process, you’ve been asked to choose either desert Southwest, Pacific Northwest, or Eastern Woodland American Indians and create a comprehensive exhibit about their culture including government, family structures, trade, environment, housing, and any other information you think visitors to your exhibit may want to know.  Your exhibit must include artifacts, photos, and narratives.
· You are a young historian studying various American Indian tribes from different regions of the country.  You discover that Native Americans living in the desert Southwest and Pacific Northwest lived under very different conditions.  You have a number of questions:  How did each of these groups adapt to their environment?  What was similar and different about their environments?  Could the Southwest and Pacific Northwest Indians have switched locations with one another and still survived?  Your answers should be supported with good reason and fact.
· You are an author getting ready to publish your second fictional book in a series about Native Americans.  For this book, your publisher has asked that you create a fictional family that lives within the desert Southwest, Pacific Northwest, or east of the Mississippi River and describe in detail how they survive in their environment. 
· You are a local art dealer who owns several works of art from various American Indian tribes including those located within the desert Southwest, Pacific Northwest, or east of the Mississippi River.  Choose one of these regions and analyze the local art products to discover what they say about the culture of the American Indians of the particular region.  
Native Americans Unit:  Fifth Grade

RESOURCES:

Social Studies Book:  Chapter 4 (page 80)

BrainPOP/UnitedStreaming/Web Resources

When Clay Sings:  Byrd Baylor 
The Wampum Bird (http://www.kahonwes.com/iroquois/wampum.htm
Attached web resources

GLCE’s covered:

· 5 U1.1.1

· 5 U1.1.2

· 5 U1.1.3

Day 1:  Introduction

· Pre-assessment:  Each table will be given a large sheet of paper and each student at the table will receive a different colored marker.  Upon teacher instruction, students will write “Native American” in the center of the paper.  After doing so, students will have 3 minutes to write everything they know about Native Americans on the page, creating a brainstorming web where ideas are connected to the main idea, “Native Americans.”  (See Example)  During this time, students may not talk to those at their table nor may they write the same thing someone at their table has already written.  Additionally, should a table mate write something about which another group member knows additional details, the group member may draw a stem, creating a web and add to the idea.  (See Example)  Upon completion of the activity, students will hang their webs on the board.  Through teacher-led discussion, students will then examine similarities and differences among webs.

· Read pages 80-81

· Use maps to locate Native American groups.

· View BrainPOP:  American Indians (3:41)

· Introduce/Assign above unit project/show Plains Indians example
· Discuss note taking system

· Students will utilize note cards on which to keep their notes

· Note cards will have the following format (Students will receive note card example):




· On front top line:  Name, Tribe, and Category (Government, Family Structure, Trade, Environment, Interesting Facts)

· On front:  Fact

· On back:  Source citation

Day 2:  Pacific Northwest

· Read pages 82-87

· Students will take notes

· Discuss reading

· Discuss what students have learned

· Students will take notes

· On a large sheet of butcher paper, or a whiteboard space that can remain intact for the duration of the unit, write questions students have regarding what they read.  “What do I want to know?”  In this first activity, the teacher will guide discussion, prompting questions if necessary, and write student questions on the board.  This board or sheet of paper will serve as an inquiry piece for the duration of the lesson.  At any time, students may come and add a question regarding the unit during reading or research time.  Additionally, if at any time another student is able to answer the question, he/she may write the answer to the question on the board/sheet of paper.
Day 3:  Pacific Northwest – 2

· Watch UnitedStreaming:  American Heritage:  Native Americans:  People of the Northwest segment (1:51)
· Students will take notes to add to their research

· Teacher lead discussion

· Observe objectively:  What did you see?  (No inferences, strictly observations.)
· Think reflectively:  What can you compare it to from your prior knowledge?

· Question frequently:  Could this Native American group survive in a different kind of environment?  Encourage other student questions.

· Additional questions may be written on the unit question board or sheet.

· Answers to questions previously on the unit question sheet or board may be written.

Day 4:  Southwest
· Students will take notes to add to their research

· Read pages 90-94

· Watch UnitedStreaming:  American Heritage:  Native Americans:  People of the Southwest segment (1:49)
· Discuss reading and video segment using the above Observe, Think, Question method, adding any questions or answers to the board or question sheet.

Day 5:  Southwest – 2

· “If you were a historian, what are some ways you could learn about different cultures?”

· Fossils, art, folktales, etc.

· Today, students will learn about the history and culture of Southwest Native Americans by viewing pottery.  http://www.artssouthwest.com/pottery/potterypremium.html
      http://www.canyonart.com/pottery.htm
· Pictures painted on the pottery were used as a form of historical documentation to explain what was going on during that time period.  

· Read the book “When Clay Sings”

· What are your impressions of Native Americans based on the story?
· How did theses pots tell us so much about their culture?

· Why didn’t Native Americans just write down their stories like we do today?

· Explain that Native Americans did not use the alphabet we use today. They used pictures to represent what they wanted to say. These pictures were called pictographs.
· Extension Activity:  Pictographs

· Students will use the attached pictograph dictionary to create a short story using pictographs.  

· Pictograph story can be created on crumbled up paper bags for a more authentic effect, a blank pottery template, or plain piece of paper.
· Students may continue to add questions or answers to the unit board/paper

Day 6:  Compare/Contrast of Pacific Northwest and Southwest Native American Groups
· Compare and contrast activities (Choose 1)
· Students create a Venn diagram comparing Pacific Northwest and Southwest Native American groups using either Inspiration, Pixie, Read Write Think’s interactive Venn Diagram maker, or paper if lab time is not available. (http://www.readwritethink.org/materials/compcontrast/map/)
· Through teacher led discussion, teacher and students create a compare and contrast chart or Venn diagram as a whole class.

· Each student receives a post-it note and writes one fact about either group of Native Americans.  Then, table by table, students will place their fact under the appropriate heading on the board. (Southwest or Pacific Northwest)  Once all groups have placed their post-it notes, through student fueled discussion, students will then move applicable post-its to the center of the board, thus illustrating similarities.

· Students may continue to add questions or answers to the unit board/paper

Day 7:  Woodland

· Read pages 102-107

· Students will take notes to add to their research

· Discuss reading

· By what were you most surprised? What did you find most interesting? What most caught your attention?

· Students may continue to add questions/answers to the unit board/paper

Day 8:  Woodland – Government and Beyond

· Watch UnitedStreaming:  American Heritage:  Native Americans:  People of the Eastern Woodlands (2:07)
· Discuss the government, trade, and property ownership of this group

· Students will take notes to add to their research

· As part of discussion, place special focus on “wampum” for special events and trade.
· Students may continue to add questions/answers to the unit board/paper
Day 9:  Woodland-Wampum

· Read “The Wampum Bird” (Attached folktale)

· Discuss how wampum was often used to unite tribes in peace
· Students create wampum belts

· Wampum belts were often created to unite two parties in peace.  Students will create wampum belts and write a short narrative about to whom they’d give the belt and why.  (Discuss relationships that need mending:  sibling, parent, friend, teacher, etc. that could be bridged by the wampum belt)

· Construct strings of wampum using the attached triangles template. Cut 8" long slender triangles with a 3/4" to l" base. Roll around a pencil to start. Tighten a bit, but leave space for yarn to pass through the "bead". Glue in place. String the paper beads on a piece of yarn.  
· Students may continue to add questions/answers to the unit board/paper

Day 10-11:  Present Student Projects
· Distribute self-reflection project sheets

· Share student projects (Can include any and all projects created from the unit)

· After each projected is presented, seek student feedback.  



· What did this group do well?

· What could they have done better?

· Discuss appropriate constructive criticism

Day 12:  Extension:  Stereotypes

· Native American stereotypes

· Many people think all Native Americans live in teepees, wear feathered headdresses, and communicate with war chants.  From student readings and research, they now know this isn’t true.  However, many of these stereotypes still exist.  

· Discuss other perceptions of Native Americans

· Stereotypes present in school

· Ask students to think of stereotypes they hear in school, documenting student comments on the board.

· For example:  “Boys are smarter than girls.” “Nerds.” “Goth.” “Freak.” “Loser.” “Brainy.” 

· Ask the following questions:

· How do stereotypes affect lives?

· Can you think of an event in history that was influenced by stereotypes or bias?

· How do people learn to make stereotypes?

· Do you think certain groups are more subject to stereotyping than others?  Why?

· Activity:  Write a brief narrative about a time when you were a victim of a stereotype.  How did it make you feel?

· After each student has written a short narrative, have students crumble their pieces of paper and throw them in the middle of the room.  Then, have each student retrieve a piece of paper and read what’s written on the paper.  

· This type of anonymous activity encourages participation from even the most reluctant students.  They’ll be more apt to write something down, knowing in advance their thought will be shared, but, no one will know it’s their thought being shared, as, someone else will read it.
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